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It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.






School overview
	Detail
	Data- 
Emneth
	  Data  -    
  Southery 

	Number of pupils in school 
	195
	89

	Proportion (%) of pupil premium eligible pupils
	27
	35

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021-2, 2022-3  2023-4

	Date this statement was published
	Sept 2022
	Sept 2022

	Date on which it will be reviewed
	July 2023
	July 2023

	Statement authorised by
	Emat
	Emat

	Pupil premium lead
	Elaine Huntington

	Governor / Trustee lead
	Rachel Beeson


Funding overview
	Detail
	Emneth
	  Southery

	Pupil premium funding allocation this academic year
	£83,100
	 £43,255

	Recovery premium funding allocation this academic year
	£8,990
	 £4,640

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable)
*Recovery premium received in academic year 2021 to 2022 can be carried forward to academic year 2022 to 2023. Recovery premium received in academic year 2022 to 2023 cannot be carried forward to 2023 to 2024. 
	£0
	 £0


	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£92,090
	  £47895


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	· Our main aims for our pupils for whom pupil premium is received, is for them to align their achievements with those of all pupils and enable them to achieve their potential, regardless of financial or social hardships.  
· Our strategy is designed to level up access to learning by identifying and breaking down any barriers to learning; gaps built up during the Covid Years, attitude, aspiration, homework access, technological access, building self-esteem and working with parents through targeted support meetings. 
· Key principles of our strategy:
· Highlighting vulnerabilities of pupils, with relevant staff
· Using appropriate assessment tools to identify need and provide a measurable baseline
· Building self-esteem through targeted support in class, groups and individual work, by the use of our experienced family support worker
· Use of PSHE/RSE and RE schemes, to help relationships and emotional development
· Provision of adult support, targeted to learning activities to provide reassurance, ensure access, concentration and emotion coaching through challenges
· Training staff and ensuring everyone on the staff team is promoting the same realistic, but challenging expectations for all pupils and tailoring access accordingly


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	
Poor reading skills; pupils not completing homework, or reading at home

	2
	Motivating middle and low achieving children to ensure they can access the curriculum, their learning needs are met and that they are able to achieve their full potential.

	3
	Low self-esteem, low expectations and low aspirations (pupils and parents)

	4
	Attendance – raise to at least national levels and improve their previous best

	[bookmark: _Toc443397160]5
	Rise in social, emotional and mental health difficulties that children are experiencing (Norfolk and National issue) – in particular, linking to the pandemic and support needed for social skills development

	6
	The rural context of each academy and being able to ensure that all children have opportunities through the curriculum and that ‘cultural capital’ is a key part of pupil learning – this includes access to reading texts.

	7
	Ensuring all staff have the same realistic but high expectation for all pupils – this is addressed through staff training

	8
	Address financial barriers to pupil and family confidence, self-esteem, through supporting uniform purchases, subsidising trips and providing access to technology at home


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Increased reading scores for all pupils



	Salford and SAT reading scores increase from previous best (Use Pupil Asset and other assessment data)


	2. Interventions in school are planned and making a difference


	Intervention recording sheets are completed
[bookmark: _GoBack]DATA at key times, are collected and show good progress in reading and writing (and access to reading in other subjects)

	3. Increased attendance for key families

	Attendance tracking in place.  Robust system for challenging parents in place, letters being sent home and meeting minutes show good early help and support being offered to parents. 
Staff aware of attendance issues
Data shows increases in attainment in core subjects

	4. Families feel supported and know where to go for financial or social support

	Feedback from parents is good
Support in place – evidenced through EHAP system

	5. School parent sessions are well attended

	Better relationships seen across the school.  PP funded pupils are keen in lessons, are supported at home and gaps are closing

	6. High expectations placed upon all pupils
	Support and challenge is realistic but high in terms of expectation – no excuses but appropriate and targeted support in place

	7. Increase confidence levels and self-esteem
	Engagement is increased and achievement is rising.  More pupils in PP category are achieving ARE or above.

	8. CPD has an impact on the quality of education and input to learning
	Quality first teaching and impact seen through interventions, evidenced through data and pupils’ work. 




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: Emneth:  £ 11,000            Southery:  £4000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Staff training – In house
TA’s and teaching staff to attend CPD for PKC, and development of English and Maths standards required. Plus, to improve TA subject knowledge so that support is targeted and correct.
Further development and training of TA to provide family support and nurture development across the school. 
	EEF research 
	1,2,6,8

	Staff training – consultancy
Provide staff training on impact of trauma on pupil learning and help our staff to be consistent in the application of Behaviours for Learning.
	EEF research
TIS training
	1.2.6,8

	Bought in services:  Training for staff in setting up and running EHAPs (Early Help Action Plan) from NCC, managing attendance
	Trust input, EEF, NCC guidance, TIS training
	


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: Emneth: £49,000    Southery: £28,300
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	SLT strategic release time to interrogate data, monitor progress and support staff in work trawls, progress meetings etc.  Share best practice with a focus on accelerated progress.
	EEF research
	

	TA support – targeted intervention sessions in class, with individuals or groups outside main teaching lesson.
Targeted work on IEPs and amended system of interventions
	Research from EEF and own observations
	1,2,6

	Family support worker time (Emneth only)– provision of nurture, therapeutic input, support for families, attendance support and liaison between staff and parents where issues are raised.
	EEF data, 
	3,4,5

	Therapy Dog (Southery Academy only) – provision of weekly therapy sessions to be targeted to need.  Pupils receive a 1-1 therapy and this is linked to identified difficulties with SEMH, which have been identified as barriers to learning. 
	EEF data
	6,7,8


Example, related to attendance, behaviour, wellbeing)
Budgeted cost:  Emneth: £12,500   Southery £8,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Targeted support for attendance – training, regular tracking meetings and early help sessions for parents.
	EEF Research 
	3,

	EHAP support
	EEF research, NCC support
	4,5,8

	PSHE resources – enhanced resources for pupils to improve consistency and up to date programme.  Staff benefit from reduced workload as the programme works together with our RE scheme and has a long term plan. 
	EEF and DfE research
	2,6,7,8

	Well-being activities and resources (journals etc), provision of uniform where hardships exist and the area of self esteem/belonging is identified as a need. 
	EEF and DfE research
	2,6,7,8



Total budgeted cost:  Emneth: £72,500   Southery: £40,300
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Outline outcomes for disadvantaged pupils in the 2021 to 2022 academic year and explain how their performance has been assessed. 
	Areas identified
	Strategies 
	Response/Resources
	Evaluation July 22

	Limited secretarial skills 
	Daily handwriting practice,  new policy developed and school agreement on styles used
	Teaching Assistant time 
Staff meeting time
	New, daily routines in place. Practice established and impacts on standards seen in pupils’ books.

	Poor standard of English – vocabulary, comprehension, understanding of concepts
	Purchase of curriculum resources to enhance cultural capital, experience of the work that they may otherwise not get (Lyfta, PKC, The Write Stuff, )
	Use of key vocabulary through knowledge planners
Purchase of LYFTA, curriculum resource for pupils from Y2 up
	Lyfta now not used but PKC has been extended to ensure coherence. Knowledge organisers in place and interventions  include pre-teaching vocab, concepts etc.
Through learning walks and book trawls it is evident that these strategies impact positively on vocabulary development 

	Poor Maths skills 
	Review schemes in place and ensure concrete apparatus is available.
	Power Maths, White Rose Maths and AET schemes in place.  Purchase apparatus to encourage independent learning
	Schemes in place across both academies. Practical resources also in place and pupils now do more work independently, directly into their own exercise books.  Scheme resources limited for consistency, now White Rose is the main provider

	Low Self-Esteem – barrier to learning 
	Use of group or 1-1 tutor (TAs in school and registration of National Tutoring Program) 
Use of a Therapy dog and associated assessments
Further development of playtime equipment and problem solving activities
	1-1 online tutoring 
In School 1-1 and group tutoring

Use of forest school as a targeted resource

Re-subscription to THRIVE and re-training for staff
	Therapy dog has yielded tremendous results at Southery.  Practice hoped to extend to Emneth, after a trial, whole class session. Forest school staff training postponed to Spring/Summer 23 due to Covid and staff movement.  Playground equipment ordered and in place in both academies. 

	Low self-confidence and poor self-image – leading to behaviour outbursts and low level disruption
	Pinpoint specific difficulties, use of pupil voice and as for low self-esteem
Increased access to high quality PE input
Further development of outdoor and adventurous activities
	Use of therapy dog sessions and external services to assess pupil need.
Additional lunchtime sports activity via sports coach 
Re-introduction of many of the Top 20! Activities at Emneth
	Family support teaching assistant in place to work with pupils and families where nurture or social skills are needing development – at EMA.  
SOA, sports coach available at lunchtimes from Tues to Fri. 



As data sets become available and reliable, data will be appraised to ascertain impact on PP funded pupils.  SAT results have been used alongside the work that pupils do everyday in their books and practically, to judge progress.  Progress reports are completed by class teaching staff each term, and PP pupils highlighted for tracking in addition to SEND. 
Many of our PP pupils are also on SEND register with additional needs. 
Further monitoring is held in an on-line portal system, Cpoms, where behaviour and safeguarding concerns are raised and actioned.  The DSL teams in both schools, regularly appraise the Cpoms entries and use a tracker document to keep up to date on the current situation so that targeted support can be either continued, changed or withdrawn. 



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider

	Therapy Dog sessions
	‘Cassie’ – Sam Lee McCloud

	Sports sessions at lunch times
	All for sports







Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	
N/A

	The impact of that spending on service pupil premium eligible pupils

	 N/A



Further information (optional)
	Our curriculum is frequently reviewed to ensure it is appropriate, giving both access and challenge to all pupils.  The lesson structures used, enable all pupils, through a reliable and known format, to take part and have confidence in their own learning. In our experience and that found in EEF research, it is often the confidence levels and self-esteem issues that prevent pupils from achieving their potential rather than any achievement or learning issues. The use of PKC (Primary Knowledge Curriculum) has been built on each year, now in the 3rd academic year and is consolidating pupil’s knowledge, before they move on.  Each unit, each year, builds on prior learning, building confidence, vocabulary and achievement. 
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